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The second of a series cf self 
modules designed to .familiarize users with Ore 
for public schools, this document outlines and 
publicatiq^n "Elementary-Secondary Guide for Or 
Suggestions," a 1977 State Department cf Educa 
"2"i>f the q-uide explains Oregon Administrative 
.deals with instructional planning and reguires 
set goals, conduct student assessment, uiderta 
identification, and ^make program improvements, 
suggestions for how districts might meet lisim 
learning module beg'ins with p^fformance iifdica 
important information and competencies to be t 
; study guide structures the use of^the acdul? a 
for completing each. part. The next' pcrticn cf 
section-by-section outline of part 2 cf the gu 
activities are provided to help users beccife c 
part 2 o* the giiide^, and a guiz helps verify t 
module outcomes have^ teen met. (JM) 



•instructional learning 
gofti'- lirimum- standards . 
jixplai&s the 
egcn Schools: Part II 
ticn publication. -iPart 
Eule 581-22-208, which 

schccl districtis to 
ke needs 

. It also clf ers.; 
UK stacdarcs. This 
tcr«^ that ottline the 
aught in the module., A 
nd explains the reasons 
the module contains a 
ide. Finally, learning 
CBfoitable in using 
hat desir,€d ^learning 
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EtB€llTARY-SECONDARY GUIDE 
PART II 



MODULE 2: 
OVERVIEW 



us OEPXRTMENTOFHEALTH, 
1 EOUCATION & WELFARE 
NATIONAL lfi$TITUTrOF 
EOt/CATION 

THIS OOCUMENf MAS' BEEN REPRO- 
pUCEO EXACTLY AS RECEIVED FROM 
THE PERSON OR ORGANIZATION ORIGIN- 
ATING IT POINTS or VIEW OR OPINIONS 
STATED DO NOT NECESSARILY REPRE- 
SENT OFFICIAL NA'YioNAL INSTITUTE OF 
EOUCATION POSl*riON OR POLICY 



"GOAT 



(auide. Part II* for. use in instructional planning. 



PERFORMANCE . 

INDICATORS Upon completion of this learning module'i you will be able to: 

: «1. identify the four processes local schools are required to 
follow in instructional planning; 

' ' ' ' > " , • . •• * ^ ' ' 

2. differentiate between various levels of goals statements. 



"PERMISSION TO REPRODUCE THIS 
MATERIAL IN MICROFICHE ONLY 

HAS BEEN GRANTED BY 



TO THE EDUCATIONAL RESOURCES* 
INFORMATION CENTER (ERIC) AND' 
USERS OF THE ERIC SYSTEM." 




*Elementar^-Secondary Guide for Oregon Schools: Part II, Suggesti'd 
Salem, OR:, Oregon Department of Education, 1977 / 

' ■ • . ■■■■ . . ■ / • 

. -1-' / Rev. 4/78 V 




Study f-^^j 
Suide 



What? 

1. Read page 3 in this module. 



2. Read pages 17 through 30 of 

f ^ the Elementary-Secondary Guide , 
PartTT ' 

3. Complete the learning activ- 
ities pages 5, '6, 7, 8 and 9 
in this module • 



4. Ref er^b the performance indi- 
cators, page 1. 



5, Complete the Qu 




- ' ' Why? : . \ . . 

To see how the Elementary-^ ' 
Secondary Guide, Part II fs 
organized. ^ •• ^ . 

To become familiar with' major 
concepts in goal -based 
pl-anning. 

To become comfortable in 
using Part II of the guicle." 



Tp determine whether you feel 
you are able to meet the out- 
comes expected of you for 
thts mo'dule. 

To verify that you have' met 
the module Outcomes. 



/ 
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Information 



The Elementary Secondary Guide> Part II contains suggestions for meeting 



minimum standards- . . . and' for going beyond. It is NOT the authority. 
Part I is. ' ■ 

Pages 3 through 13 contain information for makfrtgp'mportant program decisions 

. • how Part I and Part II and program guides work together 
. t what districts ought to know BEFORE they goal -base plan ^ 

• Equal Educational Opportunity 

• Elementary E<luGation t.; 

• Secondary Education" * • . . 

• sugg'estions for tracing units-^ of credit to specific^' programs 

OAR 58^-22-j208 deals w.ith Instructional Planning. This OAR requires local 
districts to- implement'^4 system which provides for: - . ' 

1. " ^ets of goals incjudingr- . /, 

a. district goaK \ ' . • 

b. program goalf . ► ' . > . . 
' c. course' goal s • . — * ' 

1. Assessment in specified subject matter at .given times for both" 

group and individual performances. • ^ ^ - ' ' 

3/ Needs identification , ;using assessments' inforingtion to determine . 
individual needs .^ 

4. Program improvements , using needs identified , to respond to student 
needs within the program. . ^ / - 

.Pages 17-30 focus on thes-e instructional planning requirements. This information 
will help establish a framework for developing the kind of educational put- 
comes a local community expects'. ^ ^ , 

-Turn to figure 1, page 19 an illustration of goals and competencies and / 
how they complement each other. * ^ * " . 

• There are six goals set by the State Board of Education 
% District goals complement ^tate goals. / . / 
% Program gqals complement district goals.. ' , , / 

• Course goals complement program goals. ' , 

• Two of the ten areas of competency are listed in the upper right, 
; hand column 

• The competency example complements the two areaF of competencies 

■ ■ ' " ; . ■ / 
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'Pages 21-30 focus on how districts will determine, once goals and compe- 
^tencies are set, if these outcomes are being reached. Read this section 
to learn what districts must do, when, to meet' requirements for: 

• assessment / . \- * • ^' 

• needs identification ' ^ . * ^ ' 
. ' • ^program identification ' ^ 

Page 31 lists resources currently available to implement the above 
requirements. ' r * ^ 

The rest of the book is for "thmnbers" 

• ^102 pages oV instructional and support pri)gpams 
• #4 pafges for administration l- 

• 1 page is an index 

After yotr are familiar with the contentsr of the- book, particularly 
pages 17-31,. do the activities on the following pages. 




Briefly state in your own words the purpose of the following four processes 
local schools are required to follow in, instructional planning. 



a. Setting goals and specifying competencies 

' • ■ I- 



(page 18) 



b. Assessment 



(page 21) 



c. Needs fdentif icatio* 



(page 26) 



d. Progran i'" ■ ovsiT'ent-. 



.-ic- 29) 
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Using Figure 1 on page 19 in 'Part II as a model, write the following 
goal statements in the approprjate -box on page 7. 

The student wnll be able^ to' locate, examine, evaluate and use information. 

^udents will be ab1e.>^to satisfy their information needs through 
examining printecf materials. i - 

The student v/in" be able to as.e -a dictionary to identify the structure 

and meaning of a word. ' 

■ ' , - ■'' 

The student is able to read common documents when seeking solutions 
■ to everyday problems. 

Some points to remember: ' - . ^ ^ 

t State Goals haVe been established by "the State Board of Educ^'ion and 



remain the safn^. 



t DistrictjGoals are statements of broad, general learnei^ outcomes a local 
district^ and its community see as desirable consequences of nstruction 
in J Relevant to attaining State Gbals. 

^ Program GoalS' (Instructional): .statements of desired learne outcomes 
for each district instructional program in any combination a grades . 
K through 13 (j.e., mathematics, science). 

i Course fioals r statements of .desired learner outcomes for ea^^n course or 
unit of study (i.e., algebra, biology).- 

• Competencies : sta^ments of desired student performance re- ^esenting 
-'fnonstrable ability to apply knowledge, understanding and/ ^ skills 
surned.to contribute to success in jife role* functions . 

The rr lowing chart outlines the distinguishing characteristics -or these 
th?ee 3al levels'. 



L -'veT of Goals 


Scope Described by the Set 
of Learner Outcome Statements 


Level of Spr 
ficity of Gc : 


t strict Goals 


All program areas in jbKe district 


very genera 


Program Goals 


Only one program area 


general 


C urse Goals 


Only on^ course or unit of study 


more specif 
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(ANSWERS ARE ON PAGE 8) 



SAMPLE tOMPLEHENTARy' GOAtS AI^D COMPETENCIES 



Activity 




r 



« 8 
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rs. / 


1 

■ 


PROGRAM GOAL . 










/ 


V 




/ 

1 

1 ... 


\ 

V 

1\ ' 





I 
I 

.J 



COURSE GOAL 



( 



9 



t 



District Goal 
Program Goal 
Course Goal 
Competency 



1 



Answers 



The student will be able^o locatis, examine, evaluate and 
'use information.' , 

\ 

Students win be able to satisfy their information needs 
through examining printed materials. ^ 

>^ ' * 

The student win be^able to use a dictionary to identify 
the structure and meani^ng of a word. ' ■ * 

' The student i^s able to \ read common documents^when seeking i 
solutions to everyday problems* 



)ub^e, u< 



If you had trouble, use the next three modules, which will further familiar-^ 
ize you wtth the different levels of goals.. ^ 

^However, if-you ^ould like to do another such activity, one is provided on ^' 
the following page. Write the following goal statements in the appropriate 
box on page 9. ^ 

Student will be able to apply logical critical thinking skills in solving 
problems and making a decisions. ' ^ 

Student will be able to make financial decisions wffich-^contribute to family 
stability and personjil satisfaction. ■ ^^-^ 

Student will be able to identify^- the principles in purchasing food. 

The student is able^o develop a family budget>^wheri given the necessary 
Information. * , • 

■ ' - V, • * ■ ^ 



lo'y 
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XOURSE GOAL 



AREA(S) OF COMPETENCY 



--Analyzing- 



DISTRKT IDENTIFIED COMPE- 
TENCIES. REQUIRED FOR 
GRADUATION ■ 
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. 1 



District Goal 



^-Program Goal 



A Dis^trict Goal- 



Competency 




. / Answers , . ^ ^ 

student will be 'able to, apply lo'gical critical thinking 
skills in solving problems and making decisions. 

Student will be able to make financial decisions which 
contribute to family ^^tability and personal' satisfaction. 

Student! will be able to identify the principles Hn 
purchasing food. 

The student is ''able to develop a ^f ami Ty 'budget when.giy 
the necessary information. , 
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Local school districts must establish goals at the following levels 
(pages 18-20): 



Referrfilg to Figure 1 on page 19, match each of the goa^lCand competency 
statements to the correct classification: . ^ 



Goal and Competency Statements 

Students will be able to compute the 
surface area of objects, rooms, 
^buildings and parcels of land. 



The, student is. able to solve common 
quantitative problems around the 
home; 



-Students will be able to solve quan- 
^titative problems. 

/ 

Students will be able to identify and 
use appropripite problem-solving 
skills in satisfying, the needs and 
_in teres ts of everyday life. 



Goal; Classifications 
A. Program 



B. Competency 



District 



D. 



Course 



. 3. Part M is particularly useful for district policy makers. 
.False? 



True or 

^ ^ ■ •■ -V • i 

The minimum- standards contain a framework for districts to follow in 
instructional planning. A sequence is suggested but not required. What 
is the sequence suggested in Part' II?.. 



I 



a. 
b. 
c. 
d. 



1. Setting goals and specifying competencies 

2. Assessment : 

3. Program improvements 

4. Needs identification 



,< 
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A. 
B. 
C. 

D 

A 

e 



Answers • ' 

DistV'ict (see Part I, page G, SSl-ZZ-ZOl (3))' 

Program (see Part I, page 6, 581-22-201 (3)) 

Course (see Part I, page 6, 581-22-201 (3)) 



False. Part I focuses on requirements and is particularly- useful for 
district policy makers. Part. II is directed more* to curriculum planners, 



